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Abstract
Today’s School Library Media Specialists (SLMSs) are key partners in collaboration on three levels: collaboration with building administrators, collaborating with faculty members, and collaborating with each other. Each partnership plays a key role in student learning. Although success in any one of these three partnerships is to be commended, success in all three is essential to ensure the library has the maximum impact on a school’s success.  By collaborating, teachers and SLMSs can create meaningful projects and lessons to enhance student learning. Collaborating with fellow media specialists helps share and spread these successful collaboration efforts and lessons learned from one school to another.

Collaboration: Creating Partnerships for Success
Collaboration is indeed the new “buzz word” in the field of school library media. Almost every issue of current trade journals has at least one article or column dedicated to the issue. Professional guidelines in ALA’s Information Power (1988) call for collaboration as essential responsibility of school library media specialists. Today’s School Library Media Specialists (SLMSs) are key partners in collaboration on three levels: collaboration with building administrators, collaborating with faculty members, and collaborating with each other. Each partnership plays a key role in student learning. 
Collaboration between Library Media Specialists and building administrators is a partnership we do not often hear about, but it provides a foundation for all other collaboration. Montiel-Overall (2005) perhaps illustrated its importance most directly, “At the school site, a key to successful collaboration is the principal. Collaboration cannot be successful without a supportive principal. In a sense, the principal mediates collaboration in the same way that altitude is a mediating variable for boiling water” (p. 16). Hartzell (2002), who spent three years visiting library programs across the country as part of the national Power Library program, agrees. Sherman (2003) reports that Hartzell explained to a White House Conference on school libraries that “a ‘dynamic librarian’ and a ‘committed principal’ together form the nucleus of a first-rate library program” (p. 5). The two key assets he discovered in all the best programs were an effective librarian and a supportive administrator. 

Many researchers point out reasons for the lack of collaboration between SLMSs and Administrators. Hartzell (2002) summed up many of those reasons in his testimony to the White House Conference on School Libraries in June 2002:
· Over half of today’s administrators are over the age of 50 and have antiquated perceptions of libraries;
· Administrator prep programs are taught by former administrators also unaware of the potential of a modern media center, so do little to address library programs;
· Many administrators don’t recognize themselves as important players in maximizing the librarian’s potential to contribute to school quality;
· When they do address libraries, administrators prep programs tend to focus on potential problems rather than benefits;
· The work of librarians is behind the scenes, empowering teachers who see them as resources rather than colleagues, and getting lost in the process;
and finally,

· Although librarians publish and present within their own discipline, their success stories are rarely shared within administration publications and conferences
Media Specialists across the country agree. Lau (2002) reports that a 2002 survey found that “less than 46 percent of those surveyed say their principal is ‘very informed’ about what the school media center has to offer” (p.40).
An obvious place for media specialists and administrators to begin to work together is on the SLM budget. Administrators are under continuous pressure from school boards and taxpayers to cut budgets. School Library Media Specialists and administrators need to begin to work together to preserve if not enhance media budgets so they can provide sufficient resources to the students and building faculty. Together they can find ways to justify media budgets to school boards and other stakeholders.

Although administrative support can often come in the form of funding, this is only the beginning of a partnership. As media specialists and administrators work together, mutual respect builds. Administrators become more aware of the integral role media specialists play in the building, having their fingers in all areas of the curriculum. Haycock (2004) reminds media specialists that many administrators have little experience or training in developing a collaborative culture. He suggests inviting administrators to planning sessions, seeking attendance at grade level and department meetings, and offering staff development. In working closely with administrators, media specialists further realize the many demands and restraints today’s administrators bear. Working as partners, they can assess the needs of their building through new eyes and can then plan the optimum staff development opportunities for the building faculty. Sherman (2003) concludes that a collaborative principal is one “who gives the librarian time, resources, and encouragement to collaborate with other teachers, attend curriculum committees, and provide staff development” (p. 5).
Yet even the best librarian cannot do it alone, Sherman (2003) explains. Librarians need opportunities to collaborate, and those are provided by building principals. Two key ways administrators can provide opportunities for collaboration are in providing media assistants to help with the multitude of tasks associated with  running a media center and allowing flexible scheduling so that media specialists to meet and plan with faculty members.

Lance (2002) reports that school librarians must exercise leadership to create a collaborative environment. School librarians who serve as active leaders in their schools have a dramatic impact on both  teachers and students. The building principal is often a key player in helping to create the types of leadership activities Lance (2002) suggests: meeting frequently with the principal, participating in faculty meetings, serving on standards and curriculum committees, and meeting with library colleagues at building, district, and higher levels.  

Opportunities for collaboration with faculty members abound within each building. Three of the six variables Library Research Service (2003) identifies as hallmarks of a collaborative approach deal directly with partnerships between media specialists and faculty: planning with teachers, teaching cooperatively with teachers, providing in-service training to faculty. Lance (2002) concluded that the following types of collaboration between librarians and teachers “are linked directly with higher reading scores: Identifying useful material and information for teachers, planning instruction cooperatively with teachers, providing in-service training to teachers, and teaching students both with classroom teachers and independently” (n.p.). With the support of its administrator, Grandview High School in Aurora, Colorado recently implemented several collaboration projects between science teachers and media specialists. Kenney (2005) reports that “82% of Grandview’s students score in the top two quartiles of PLAN and the science mean score for the ACT has risen to 21.8, nearly two points above the state mean. Science teachers attribute this increase to their collaboration with librarians” (p. 42).
Some administrators may need data that the library program positively impacts student learning. Lange, Magee, and Montgomery (2003) explain that sometimes sharing a success story is not enough and urge librarians to document the impact their work has on student learning. The team collected and analyzed data from the 2002-2003 school year and documented powerful results. “In every instance, classroom teachers who participated in the project reported that student learning was enhanced” (p. 4). Teachers reported that through the collaboration efforts students were able to gather information more efficiently and effectively. Students also used more systematic strategies to organize and record information. Even students in Lange, Magee, and Montomery’s (2003) study reported that they “thought the collaboration was a valuable learning experience and recommended that it be repeated with future classes” (p. 5). Even more importantly, Lange, Magee, and Montgomery’s (2003) research demonstrated that even the time invested in one collaboration project can reach a significant number of students.
Yet despite the obvious ways to collaborate within schools, very little of it is being done. Buzzeo (2002) reported that only half of high school media specialists surveyed collaborate with their teaching colleagues and an even smaller percentage of elementary media specialists collaborate. In addition to rigid scheduling, unsupportive administrators, and inadequate library staffing, she cites poor communication and outdated perceptions of the role of the librarian as factors to low collaboration. 

Like administrator prep programs, teacher prep programs offer little training in collaboration or the role of the media specialist. Chesky and Meyer (2004) point out that many teachers will be retiring in the next few years and we can expect an influx of new teachers. Chesky and Meyer (2004)  explain that, “teacher education programs…do not portray the school library media center as a curriculum resource or the school librarian as a collaborative partner,…[so] current school library media specialists must work aggressively to engage these newly hired teachers” (p. 20).  Buzzeo (2002) concurs, “Collaboration takes place with effort, and in many partnerships the lion’s share of the effort must come from…the librarian” (p. 35). 
Monteil-Overall (2005) suggests ways to prepare new teachers and media specialists for a collaborative environment. Her recommendations include requiring pre-service experiences in collaboration for both teachers and SLM interns. Milbury (2005) also discusses the value of bringing student-teachers and interns onboard with collaboration. Once a school librarian has had a successful project with a school librarian, a ripple effect takes place. That student-teacher shares his or her collaboration experience with fellow student-teachers and their colleagues once they are employed. Those student teachers will expect and seek collaboration in their first teaching position.
Even with successful collaboration within a media specialist’s building with both administrators and teachers, media specialists need to collaborate with each other. Media specialists are very isolated professionally as their positions are exclusive within their buildings. While school library media specialists tend to be masters of collaborating, creating partnerships, and networking resources inside their building, they often need help in extending this philosophy outside their buildings.
District-level administration can play a key role in fostering collaboration among media specialists. Newly hired media specialists are perhaps the most isolated, and many districts now offer mentoring programs for newly hired media specialists similar to the mentoring programs they have established for newly hired classroom teachers. Yet even veteran media specialists can benefit from collaborating with fellow media specialists. French (2006), Supervisor of Media Services for Frederick County Public Schools in Maryland, provides all 57 of her media specialists one full day of professional leave each year to visit and learn from each other. New hires are provided an additional day. “I want to make sure that I am providing opportunities for the media specialists so that they do not have to use their own leave time to share and learn from each other.  Since media specialists are one of a kind in their building, they really have no one else in the building to brainstorm with or discuss issues and solutions.  It is extremely important that media specialists are given other opportunities to network and collaborate with each other, professional visits are only one way of accomplishing this.”
Media specialists need not travel outside their media centers for effective collaboration. Electronic communities like LM_Net offer a wealth of insight and valuable discussion for media specialists. Discussion threads abound on all aspects of SLM jobs and there are several on collaborating with faculty and administrators. Learning communities can be localized as well. Frederick County Public Schools has created an internal Electronic Learning Community (ELC) on Blackboard for all media specialists in the district. French (2006), who helps maintain and guide the discussions, posts, and links inside the community explains, “The ELC is one more way that we feel we are providing support and a communication tool for our media specialists, both new and experienced.  We post discussion items for the group, both generated by us as leadership and those that are presented by individuals in the buildings.  This way everyone has access to reading and posting their thoughts on the topic.”
After a professional visit to another school, Frederick County media specialists are expected to post their reflections of what they learned and shared with each other, allowing other media specialists in the district to share these experiences vicariously. French (2006) further explains the benefits of the ELC, “We also post training documents, curricular documents, and other resources in the ELC. The media specialists know that when they need things that they are available there. It is not just a place for me as the supervisor to place things that the media specialists ‘have to read or discuss’ but is also a place that they can manage, add to, request information, etc.  It has been an extremely valuable communication tool.” Efforts such as these facilitate collaboration among school library media specialists.
All three levels of collaboration—with administrators, with faculty, and with fellow media specialists—are key partnerships impacting the school. Although success in any one of these three partnerships is to be commended, success in all three is essential to ensure the library has the maximum impact on a school’s success.  Collaborating with administrators opens the door to effective collaboration with faculty. Collaborating with faculty helps the teachers learn more about the media center’s resources and how to use them, and helps the media specialists learn how they can best support a teacher’s objectives. By collaborating together, teachers and SLMSs can create meaningful projects and lessons to enhance student learning. And finally, collaborating with fellow media specialists helps share and spread these successful collaboration efforts and lessons learned from one school to another.
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